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ABSTRACT

This paper uses corpus data to analyse spoken expressions and discourse markers in Czech, apply-
ing these findings to corpus-based exercises for learners of Czech as a foreign language. The analyt-
ical section highlights the usefulness of parallel corpus in identifying suitable translation equiva-
lents for prevalent Czech spoken vocabulary in English, French, and Polish as native languages from
the learner’s perspective. The methodology outlines the process of finding appropriate translation
equivalents in film subtitles, considering both meaning and spoken register. The pedagogical sec-
tion introduces three corpus-based exercises designed to improve conversational skills, featuring
authentic texts that familiarise learners with spoken vocabulary. This research builds on previous
studies of the English language that did not use parallel corpora to identify translation equivalents
in learners’ native languages — an essential factor for understanding a foreign language. In addi-
tion, tailor-made corpus-based exercises can be seamlessly integrated into everyday classroom ac-
tivities to enhance language awareness among non-native speakers.
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TINTRODUCTION

The process of acquiring a foreign language requires substantial exposure to natu-
ral language to yield discernible results. Therefore, employing authentic linguistic
material is crucial for facilitating the development of a learner’s language skills, par-
ticularly for advanced learners aiming to attain fluency akin to that of native speak-
ers, especially in conversational contexts. However, dialogues found in coursebooks
often diverge significantly from real-life language use (Gilmore, 2004). Despite at-
tempts to incorporate features typical of spoken language registers, these dia-
logues are artificial constructs created by coursebook authors (Hol4, 2019). Conse-
quently, they lack the authenticity inherent in everyday interactions, which include
response tokens, natural repetitions, false starts, hesitations, etc. (Walsh, 2010).
McCarthy and Carter (2001, p. 338) aptly emphasize the importance of appropri-
ate input to achieve desirable language output: “Whatever else may be the result of
imaginative methodologies for eliciting spoken language in the L2 classroom, there
can be little hope for natural spoken output on the part of language learners if the
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input is stubbornly rooted in models that owe their origin and shape to the written
language.”

Fortunately, today we have access to language corpora that provide examples
of authentic language usage. Corpora have been extensively employed in language
teaching for over 30 years. The approach of using corpus methods in learning was
popularized by Johns (Johns, 1991) in the early 1990s. He coined the term data-driven
learning (DDL) in his seminal work, describing this innovative method. According to
Johns, students can discover language rules based on corpus evidence, thereby be-
coming independent in their learning. In recent years, numerous studies have em-
ployed the DDL method; however, the majority of these do not focus on developing
speaking skills (Boulton & Cobb, 2017, p. 379). They primarily concentrate on writing,
vocabulary, lexicogrammar, and grammar. Nevertheless, studies investigating typi-
cal spoken vocabulary, such as linking adverbials (Boulton, 2009), epistemic stance
markers ($ahin Kizil & Savran, 2018) or the discourse marker well (Huang, 2019),
have emerged. Unfortunately, in the context of teaching Czech as a foreign language,
such corpus studies are currently unavailable.

The sociolinguistic situation of Czech is sometimes considered as near-diglossic
(Bermel, 2014), characterized by two distinct varieties: Literary Czech (spisovnd
¢estina) and Common Czech (obecnd ¢estina). Literary Czech represents the presti-
gious variant used in the majority of situations, while Common Czech is employed in
everyday informal spoken communication. There is ongoing debate regarding the in-
corporation of Common Czech into foreign language teaching, with scholars holding
differing perspectives on this matter. Some advocate for the introduction of spoken
language elements even at the basic level (Hol4, 2019, pp. 115-116), while others sug-
gest its integration at an advanced level of communication competence (Hrdli¢ka,
2019, p. 101). Undoubtedly, advanced learners should recognize the marked differ-
ences between spoken and written styles, especially when striving for a more “na-
tive” sounding expression. Nonetheless, working with authentic language samples
is crucial for advanced learners to attain appropriate fluency in spoken interactions
with native speakers.

Hence, this study aims to analyse spoken expressions that can later be used in
teaching speaking skills in Czech as a foreign language. The primary goal is to conduct
an analysis based on parallel corpus data to identify the most appropriate translation
equivalents of frequently used Czech spoken vocabulary in English, French, and Pol-
ish, considering the learner’s perspective as native speakers of these languages. To
effectively apply the features of spoken language, learners need to first understand
their meaning in their mother tongue. Barlow (2000, p. 110) notes that “learning
a second language involves some use of first language schemas as templates for cre-
ation of schemas for the second language, as well as the formation of completely new
schemas for the second language.” Moreover, it is crucial to make learners aware of
how to work with corpus data to obtain relevant translation equivalents. For this pur-
pose, a subtitle component of a parallel corpus, emulating a spoken register, is used.

The secondary goal is to apply the vocabulary under examination to corpus-based
exercises. These exercises aim to practice and reinforce spoken vocabulary while pro-
ducing dialogues that enhance conversational skills. They consist of authentic lan-
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guage examples derived from parallel, written, and spoken corpora, intended for use
in classroom activities as hands-on exercises.

The paper is further divided into four sections. Section 2 presents data and meth-
odology, describing the process of choosing the lexemes under examination. Section
3, devoted to corpus analysis, is the core part of the paper. Firstly, it comments on
the semantics of spoken expressions and discourse markers, and the importance of
using parallel corpus data in this study. Secondly, it provides an in-depth analysis
of the subtitle corpus with regard to translation equivalents in English, French, and
Polish, and underscores the importance of understanding the Czech spoken register
through their equivalents derived from a parallel corpus. Thirdly, it summarizes the
most common tendencies in translation strategies and offers general comments on
working with quasi-spoken parallel data. Section 4 delivers ideas for corpus-based
classroom activities that could improve the conversational skills of advanced Czech
learners. It also highlights the usefulness of the DDL method in language teaching
and learning. Section 5 discusses and concludes the main findings.

2 DATA AND METHODOLOGY

First, it was necessary to find candidates for spoken words for further analysis of
typical spoken vocabulary in the parallel corpus. To compile an appropriate list of
spoken vocabulary, I used frequency lists of the top 3,000 written and spoken Czech
lemmas set by Skrabal, Laubeov4 and Stépankova (2022, pp. 32-92). The list is a ready-
to-use set based on written and spoken corpora. The lemmas in this list were marked
with the letters W (for written) and S (for spoken), followed by a number 1-3, in-
dicating the first, second, and third thousand. I examined a wordlist with the code
S1 — the most frequent lemmas marked as spoken within the first thousand — which
consists of 180 lexemes. To reveal a suitable vocabulary for the learners, further cat-
egorisations were needed (see 2.2 Method). For the purpose of analysis, a parallel cor-
pus was used; for preparing corpus-based exercises, corpora of contemporary spo-
ken and written Czech were used (see 2.1 Data).

2.1 DATA

This study makes use of data from the InterCorp release 12 parallel corpus (Cermédk
& Rosen, 2012) to establish a list of translation equivalents for typical spoken vocab-
ulary. InterCorp consists of original texts and their translations in two main com-
ponents, called the core and the collection. The core primarily contains fiction and
is semi-manually aligned', whereas the collection is automatically annotated and is
further divided into six components:

1 First, the core undergoes automatic alignment using the hunalign software (Varga et al.,
2007; http://mokk.bme.hu/en/resources/hunalign/). Second, the automatically aligned
texts are uploaded to the parallel editor InterText (Vond¥i¢ka, 2014; https://wanthalf.saga.
cz/intertext) where they are checked semi-manually.
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— legal texts of the European Union from Acquis Communautaire corpus (https://
ec.europa.eu/jrc/en/language-technologies/jrc-acquis),

— translation of the Bible,

— political commentaries from Project Syndicate (https://www.project-syndi-
cate.org/),

— political commentaries from VoxEurop (https://voxeurop.eu/),

— proceedings of the EU parliament from 2007-2011 (http://www.statmt.org/
europarl/),

— film subtitles provided by the Open Subtitles database (https://www.opensub-
titles.org/).

For the purpose of my study, I work with the subtitle component and its Czech (Rosen,
Vaviin, & Zasina, 2019a), English (Klégr et al., 2019), French (Nadvornikov4 & Vavtin,
2019), and Polish (Baficzyk, Dybalska, & Vav¥in, 2019) parts. The film subtitles were
chosen because of their similarities to the spoken register. It is not feasible to obtain
parallel texts of spoken language; however, subtitles can effectively emulate natural
and spontaneous spoken communication. Therefore, in terms of parallel data, they
are the most suitable material for analysing the most frequent spoken vocabulary
across languages. Moreover, this approach makes it possible to identify translation
equivalents in the languages examined. Of course, I am aware that this is not real spo-
ken language (in this context, it is rather quasi-spoken language), so it is necessary
to engage spoken corpora in the preparation of corpus exercises.

In terms of corpus-based exercises, the ORTOFON corpus (Koptivové, Komrskovs,
Lukes, Poukarov4, & Skarpov, 2017) and SYN2015 corpus (K¥en et al., 2015) were used.
ORTOFON is a Czech spoken corpus of spontaneous (informal) everyday communica-
tion that is lemmatized, morphologically tagged, and balanced with respect to several
sociolinguistic categories (Komrskovd, Koptivova, Lukes, Poukarovd, & Goldtova,
2017). It contains recordings of spontaneous conversations between people who have
familiar or friendly relations; none of the conversations is experimentally induced. On
the other hand, SYN2015 is a representative corpus of contemporary written Czech,
consisting of lemmatisation, morphological, and syntactic annotation (Kfen et al.,
2016). It is balanced in terms of various text genres, including fiction, non-fiction,
newspapers and magazines. Predominantly, it consists of texts published in the last
five-year period (2010-2014). Both corpora are appropriate materials for providing
suitable examples of spoken and written language to highlight their differences. Thus,
this material is used in the corpus-based exercises presented in Section 4.

2.2METHOD

The current study concentrates on spoken expressions intended for teaching Czech
learners. Hence, it was imperative to select appropriate words reflecting the natu-
ral speech of native speakers. I opted to pinpoint typical spoken expressions? and

2 By spoken expressions, I mean lexemes that are frequent in the spoken register and have
written counterparts with which they form pairs, such as: cop — policeman, bro — brother,
granny — grandmother.
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discourse markers (DM)?® from a wordlist comprising 180 lexemes obtained from
Skrabal, Laubeové and Stépankova’s frequency list (2022, pp. 32-92). Several identi-
fied categories do not meet the established criteria:

— exclamations (e.g., jeZiSmarjd ‘Jesus Christ’, je?is ‘geez’, jé ‘oh’, ahoj ‘hello’, fuj
‘yuck’),

— swear words (e.g., prdel ‘ass’, hovno ‘shit’, krdva ‘bitch’, pi¢a ‘pussy’, debil ‘ass-
hole’),

— deixis (e.g., tenhleten ‘this’, tadyhle ‘here’, tamhle ‘there’, nikam ‘nowhere’),

— hesitation (hmm, aha, emm),

— dialectal words (e. g. aj ‘and’, toz ‘well’),

— words with a thematic focus (e.g., nouns: zdchod ‘toilet’, angli¢tina ‘English
language’, chata ‘cottage’, doktor ‘doctor’; verbs: snist ‘to eat’, dojet ‘to reach’,
vymyslet ‘to think up’, lézt ‘to climb’; adjectives: strasny ‘terrible’, zvédavy ‘curi-
ous’, §ileny ‘crazy’, napsany ‘written’),

— other frequent parts of speech (e.g., numerals: Sedesdt ‘sixty’, osmdesdt, ‘eighty’,
devadesdt ‘ninety’ adverbs: akordt ‘only, just’, trosku ‘a little’, super ‘great’, hezky
‘nice’; conjunctions: ¢ili ‘so’, ponévad? ‘because’).

Two more categories were identified: spoken expressions (Table 1) and DM (Table 2),
which are used in the analysis presented in the following paragraph. Lexemes in the
tables are ranked based on their frequency in spoken corpora. The tables also include
translations into English, ipm (instances per million) in spoken corpora, ipm in the
written corpus SYN2015, and the spoken/written (S/W) ratio of ipm. When compar-
ing both ipm values, it is noticeable that these words are predominantly used in spo-
ken language.

In terms of DM in Table 2, it must be highlighted that lexemes such as myslet, nor-
mdlné, vyloZené, kdyZtak, schvdlné, viceméné have grammatical and semantic functions.
However, they can also be considered DM in certain contexts, e.g., Vypadd tiplné nor-
mdlné (She looks totally normal) vs. Normdlné Zdrli§ (You're simply being jealous), as
commented on in the analytical part. It was not possible to differentiate between these
two functions automatically; therefore, the numbers presented in the table are shown
for the entire lemma, and the English translations correspond to the basic meaning.

In the analytical part, the Treq tool (Skrabal & Vav¥in, 2017; Vaviin & Rosen,
2015) was employed to generate a list of the most frequent translation equivalents
for Czech spoken expressions (Tables 4, 6, 7) and DM (Table 8) under examination.
A maximum of three of the most frequent examples were chosen, except in one in-
3 DM are defined as “words or phrases that appear to have no grammatical or semantic

function, such as you know, like, oh, well, I mean, actually, basically, OK as well as connec-
tives like because, so, and, but and or” (Baker & Ellece, 2011, p. 34). Schiffrin (1987, p. 31) de-
fines DM in her seminal work as “sequentially dependent elements that bracket units of
talk”. In this study, DM are understood as words with no grammatical or semantic func-
tion but with a pragmatic function; they are typical of spoken communication and are an
important factor in maintaining a conversation. DM are involved in spontaneous interac-
tions between interlocutors.
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No.: Lemma Translation :Frequency: ipm : SYN2015ipm S/W ratio
1 furt still 6948 914.42 8.86 103.21
2 bardk house 1998 262.96 18.76 14.02
3 ‘mamka mum 1768 232.69 10.91 21.33
4  décko kid 1214 159.77 14.15 11.29
5 :tatka dad 1055 138.85 7.16 19.39
6 kafe coffee 1046 137.66 17.05 8.07
7 sranda fun 915 120.42 11.11 10.84
8 kilo kilo 809 106.47 20.79 5.12
9 bracha bro 764 100.55 14.46 6.95
10 :ségra sis 681 89.63 3.06 29.29
11 ‘babi granny 647 85.15 3.79 22.47
12 :prachy money 629 82.78 12.20 6.79
13 i Zenskd woman 563 74.10 28.73 2.58
14 : chuddk poor 559 73.57 19.01 3.87
15 polivka soup 417 54.88 6.37 8.62
16 : policajt cop 415 54.62 15.60 3.50
17 krdm shop 407 53.57 9.03 5.93
18 kamos mate 396 52.12 11.16 4.67
19 flaska bottle 392 51.59 4.22 12.23
20 | strejda uncle 386 50.80 7.91 6.42
21 iborec guy 373 49.09 9.46 5.19
22 gympl high school 371 48.83 2.51 19.45
23 obyvak living room 360 47.38 17.29 2.74
24 fotak camera 347 45.67 5.07 9.01
25 baterka torch 340 44.75 11.20 4.00
26 mail email 338 44.48 9.72 4.58
TABLE 1. Spoken expressions
No. Lemma Translation  Frequency ipm : SYN2015ipm : S/W ratio
1 imyslet to think 16030 :2109.71 680.07 3.10
2 vid right 7353 967.73 14.47 66.88
3 hele hey, look 6694 881.00 21.91 40.21
4 ‘normdlné normally 5841 768.73 27.71 27.74
5 jakoze like 3310 435.63 2.08 209.44
6 i6 yeah 1453 191.23 2.72 70.30
7 icoze what 977 128.58 20.46 1285.83
8 ‘hej hey 956 125.82 8.49 14.82
9 vyloZené ' strictly, downright 710 93.44 10.43 8.96
10 : kdyztak just 679 89.36 0.31 288.27
11 holt just, well 463 60.94 6.18 9.86
12 schvalné :onpurpose 349 45.94 10.64 4.32
13 iviceméné more orless 344 45.27 19.73 2.29

TABLE 2. Discourse markers

OPEN
ACCESS
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stance where four were selected. Translation equivalents were arranged based on
absolute frequency for each language separately, and particular equivalents on the
same line may not necessarily correspond to each other.

Example sentences from the InterCorp corpus were provided for the chosen lex-
emes to illustrate the most suitable spoken equivalents in all four languages. These
sentences can be utilized in a classroom setting to demonstrate appropriate strategies
used in spoken communication.

In some cases, on-line dictionaries were consulted to verify whether the translation
equivalents were identified as informal or spoken words. The English Cambridge Dic-
tionary (https://dictionary.cambridge.org/), the French Le Dictionnaire (https://www.
le-dictionnaire.com/), and the Polish Stownik jezyka polskiego PWN (https://sjp.pwn.pl/)
were used for this purpose.

3 ANALYSIS

This paragraph presents an analysis conducted on data from InterCorp. The objective
of the examination is to identify the most suitable translation equivalents of spoken
Czech expressions and DM (Tables 1and 2) in English, French, and Polish, consider-
ing them from the perspective of the learner’s native languages. The aim is not only
to find any equivalent but also to locate appropriate translation equivalents that suit
the spoken register. The results should assist teachers in approaching corpus data
and understanding the types of issues that must be considered when working with
corpus evidence. Moreover, the obtained translation equivalents may be directly ap-
plied to classroom activities, and examples derived from the analysis could provide
learners with authentic usage illustrations.

This paragraph is divided into three subsections. Subsection 3.1 discusses the ex-
amined lexemes in terms of their meaning and function. Subsection 3.2 focuses on
the subtitle material, explaining how to interpret corpus instances and analysing the
obtained results. Subsection 3.3 recapitulates the main findings and formulates gen-
eral tendencies in the investigated languages.

3.1 SPOKEN EXPRESSIONS AND DISCOURSE MARKERS

Looking at the category of spoken expressions, it is possible to identify designations
of family members (e.g., mamka, décko, tatka), people (e.g., Zenskd, chuddk, policajt),
buildings (e.g., bardk, krdm, gympl), food and drinks (kafe, polivka), items (flaska,
fotdk, baterka), and other colloquial expressions (furt, sranda). This primarily high-
lights the thematic focus of typical conversation. Within the DM category, it is pos-
sible to identify verbs of thinking (myslet), confirmation checks (vid, coZe), phatic
expressions (hele, jé, hej), fillers (jakoZe, kdyZtak), boosters (vyloZené), downtoners
(viceméné).* They are important factors to maintain a conversation.

4 The division of DM was inspired by the lists of language futures (Cvréek, Laubeov4, et al.,
2020b) and the chapter on DM (Cermakovs, Jilkovd, Komrskova, Koptivova, & Poukarovs,
2019).
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These types of expressions are not typically included in coursebooks; however,
learners may frequently encounter them in interactions with native speakers.® Foreign-
ers might face challenges in comprehending and actively using such spoken expres-
sions, as well as in finding suitable translations that correspond to spoken communica-
tion in their native languages (in this case, English, French, and Polish). Furthermore,
printed dictionaries often fail to provide translation equivalents for all potential situ-
ations. They struggle to keep pace with evolving language use and cannot encompass
equivalences that have emerged in recent years. Fortunately, modern learners now
have the opportunity to acquire vocabulary through online access to corpus data.

The collection of subtitles emulates spoken language that cannot typically be ob-
tained in parallel texts. The analysis does not focus on the direction of translation but
rather on the examples themselves. The direction of translations is not considered
here because, in this study, capturing appropriate equivalents typical of the spoken
register is more important than addressing interference from the source language.
However, it is worth noting that most film subtitles are translated from English into
other languages.

3.2 SUBTITLE SUBCORPUS

Itis important to carefully select examples from the subtitle subcorpus, as it contains
a large number of irrelevant instances that do not provide a meaningful situational
context for non-native speakers. Sometimes, the concordance displays sentences that
are too short or where the translation is misaligned (see Figure 1). In such cases, it is
necessary to click on the sentence to expand the context.

_SUBTITLES - Ahoj , mamko . _SUBTITLES - Hey,Mama..
_SUBTITLES Mamka ... _SUBTITLES Ah, do n't worry about it .
_SUBTITLES Mamka ji pouziva . _SUBTITLES She, uh .. She usin it .
_SUBTITLES -Jo, mamko . _SUBTITLES -"Yeah,Mom ."
_SUBTITLES Tady mamka . _SUBTITLES It's Mommy .

FIGURE 1. Parallel concordance of lexeme mamka ‘mum’ in the subtitle collection

Teachers should also be aware that the translations from the Open Subtitles database
are not authorized by any official film company. Therefore, it is crucial for teachers
to choose examples wisely for their classroom activities. It is recommended to pre-
pare material in advance to avoid any misunderstandings, especially when working
with learners at a lower proficiency level, which requires careful preparation. How-
ever, the subtitles represent a vast collection of data that allows us to identify the
most frequent occurrences. This frequency-based approach helps avoid unnecessary
instances. Consequently, the following analysis deals with the most frequent trans-
5 As Bulej¢ikova (2015, p. 76-86) concludes, Czechs tend to use quite often Common Czech
in communication with foreigners (in more than a quarter of the records analysed).
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lation equivalents and outlines steps for approaching corpus data and interpreting
results from the subtitle collection. To highlight the most appropriate strategies for
learners engaged in spoken communication, it is essential to examine the chosen cor-
pus instances, focusing on the most suitable spoken equivalents.

3.2.1 SPOKEN EXPRESSIONS

The first group of spoken expressions under analysis comprises a list of family mem-
bers: mamka, décko, tatka, bracha, ségra, babi, strejda. It is important to be aware that
each language pair (e.g., Czech-English or Czech-French) in InterCorp contains a dif-
ferent number of texts. Therefore, the number of instances varies for each lexeme de-
pending on the language component. The table below shows the absolute frequency
of these family members in the subtitle collection for the Czech-English, Czech-
French, and Czech-Polish components.

Lexeme mamka | décko tatka | brdcha @ ségra babi strejda
Component

Czech-English | 1,111 3,029 1,008 4,717 554 1,001 1,373
Czech-French 592 1,634 540 2,425 277 420 650
Czech-Polish 726 2,136 653 3,421 365 625 915

TABLE 3. Number of hits for family members in the subtitle collection of InterCorp

No. | Family member : English Translation ' French Translation : Polish Translation
mom mere mama
1. mamka mother maman mamusia
mum matka
kid enfant dziecko
2. décko baby bébé dzieciak
child gosse
daddy papa tata
3. tatka dad pére tatus
papa tato
brother frere brat
4. bracha bro frangin stary
man pote brach
sister sceur siostra
5. ségra sis sceurette siostrzyczka
frangine
6. babi grandma ma,mi,e babciz'i
granny mémé babunia
) uncle oncle wujek
7. strejda :
tonton wuj

TABLE 4. Translation equivalents for the family members group, based on the Treq tool
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Based on Table 3, it can be assumed that the number of translation equivalents will
vary and may not be consistent across the three chosen languages. However, common
tendencies are observed in the frequency of lexeme usage for each language, with the
most frequent being brdcha, décko, and strejda. Table 4 presents a list of the most fre-
quent translation equivalents for each lexeme.

It is noticeable that some lexemes have both formal and informal translation
equivalents (e.g., décko, brdcha, ségra, strejda, and for French also mamka, tatka),
while others are only informal for English and French (e.g., babi) and only for-
mal for English (e.g., strejda). This highlights differences in language strategies;
for instance, there is no typical informal equivalent in English (based on the cor-
pus evidence) for strejda. It also underscores that Polish and Czech have the most
in common, as Polish does not have formal equivalents for mother as English and
French do.

(1) cs Mam poc¢kat na mamku.
EN I'm supposed to wait for mom.
FR Je dois attendre maman.
PL Powinienem poczekaé na mame.

To illustrate spoken translation equivalents for mamka in all four languages, Ex-
ample (1) is provided. Based on the Treq results, the most applicable equivalents
are: mom in American English (or mum in British English), maman in French, and
mama in Polish. All these equivalents represent a similar register and are stylisti-
cally comparable. The same applies to lexemes such as tatka and décko, with their
spoken equivalents being dad and kid in English, papa and gosse in French, and tata
and dzieciak in Polish.

(2) cs Chodi na vejsku s mym brachou.
EN He goes to college with my brother.
FR Ilestalafacavec mon frére.
pL Studiuje z moim bratem.
(3) cs Alane, t&3i mé&, bracho.
EN Alan, nice to meet you, bro.
FR Alan, ravi de te faire ta connaissance, mon pote.
pL Alan, milo cie poznaé, stary.

A more complex example is the lexeme brdcha, which can have two distinct mean-
ings: (2) a male person who shares the same parents, and (3) a male friend. For the
first meaning, the formal equivalents brother, frére, brat, along with their familiar
counterparts bro and fragin, are most commonly used based on the Treq results. For
the second meaning, the familiar counterparts are interchangeable with spoken ex-
pressions such as man (or mate in British English), pote, stary, and brach (used only
in the vocative case). This meaning is related to the lexeme kdmo$, which will be dis-
cussed later.
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For the lexeme ségra, the data show that formal equivalents are more frequently
used, such as sister, sceur, and siostra, while familiar expressions like sis, sceurette are
used less often. In Polish, there were a few rare instances of siora that could also be
appropriate here in this context, although it was seldom used.

(4) cs Bé&Z potkat do auta, babi.
EN Go wait in the car, grandma.
FR Vadans la voiture, mamie.
PL Poczekaj w samochodzie, babciu.

In the case of the lexemes babi (4) and strejda, Polish uses more frequent familiar
terms (babcia, wujek), while English and French prefer different approaches. For babi,
English and French use familiar equivalents, whereas for strejda, English tends to use
a formal equivalent, and French also predominantly opts for a formal term.

The next group of spoken expressions consists of names of people: Zenskd, chuddk,
policajt, kdmo$, and borec. The table below shows the absolute frequency of these ex-
pressions in the subtitle collection for the Czech-English, Czech-French, and Czech-
Polish components.

Lexeme Zenskd chuddk policajt kdmos borec
Component
Czech-English 4,564 2,265 3,964 15,218 563
Czech-French 2,421 1,213 2,208 7,908 285
Czech-Polish 3,032 1,482 2,884 11,226 391
TABLE 5. Number of hits for the names of people in the subtitle collection of InterCorp
No. . People English Translation = French Translation Polish Translation
woman femme kobieta
1. zenska girl fille dziewczyna
lady baba
5 chudék pOOr + a noun pauvre + a noun biedny +anoun
loser biedak
cop flic glina
3. policajt police police policjant
policeman policier gliniarz
man pote stary
" JAmos friend ami kurflpe.l
buddy mec przyjaciel
mate vieux kolega
guy type kole$
5. borec man homme facet
boy gars gos¢

TABLE 6. Translation equivalents for names of people, based on the Treq tool
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The most frequent lexemes are kdmos, Zenskd, policajt, indicating a thematic concen-
tration in the subtitle collection. A list of the most frequent translation equivalents
for each lexeme has been established (see Table 6).

Similarly to the case of family members, it is possible to observe a comparable
tendency with these lexemes, where some have both formal and informal transla-
tion equivalents (Zenskd, policajt, kdmos), while others are only informal (borec). The
translations for the lexeme Zenskd highlight that the same stylistic layer is not present
in English, French, and Polish as it is in Czech. Thus, English, French, and Polish use
neutral equivalents (e.g., woman, girl, lady, femme, fille, kobieta, dziewczyna) that do
not convey the spoken expression’s nuance. However, Polish does have an informal
lexeme, baba, which is stylistically closer to Czech Zenskd. Example (5) shows the most
frequent translation equivalents for Zenskd, where the standard form is Zena.

(5) cs J4jsem tu Zenskou vlastné nikdy nepotkala.
EN Well, I've never actually met the woman.
FR Je n'ai jamais rencontré cette femme.
pPL Wtasciwie nigdy nie widzialam tej kobiety.

An interesting example is the lexeme chuddk, for which English and Polish have one-
word equivalents. However, the construction of the adjective poor with a noun is used
more frequently across all three languages (see Example 6). It is also important to
note that the English equivalent loser is used exclusively in a negative sense, whereas
the Czech chuddk and Polish biedak can also be used in contexts where one expresses
sympathy or regret for someone else.

(6) cs Chudak.
EN Poor kid.
FR Pauvre gosse.
PL Biedny dzieciak.

The most frequent equivalents for the lexemes policajt, kdmos, and borec are appro-
priate for the spoken register and align with the style of informal communication.
For policajt and kdmos, formal equivalents are also attested but are less frequent
(e.g., policeman, policier, policjant, friend, ami, przyjaciel). All translation equivalents
for borec represent informal usage. Example (7) presents the equivalents for the
lexeme policajt, for which spoken translations have been found in English, French,
and Polish.

(7) cs Jak mam v&dét, Ze nejste policajt?
EN How do I know that you're not a cop?
FrR Comment je sais que vous nétes pas flic ?
pL Skad wiem, Ze nie jeste$ gling?

The final group of spoken expressions consists of lexemes that were not further cate-
gorized: furt, bardk, kafe, sranda, kilo, prachy, polivka, kram, flaska, gympl, obyvdk, fotdk,
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baterka, and mail. The most frequent translation equivalents for each lexeme have
been extracted (see Table 7).

No. Other expressions : English Translation | French Translation = Polish Translation
1 furt still toujours ciagle
always encore nadal
house maison dom
2. bardk building baraque budynek
place immeuble barak
5. Kafe coffee café kawa
joe kawa kawka
to kid dréle zartowad
4. sranda fun marrant zabawny
funny amusant jaja
. Kilo p01.,1nd .kilo ' kilo
kilo livres kilogram
money l'argent pieniadz
6. prachy cash fric kasa
dough pognon forsa
7. polivka soup soupe zupa
store boutique sklep
8. kram shop magasin rzecz
thing truc grat
9. Aaska bottle bouteille butelka
flaszka
Lo, gympl high school lycée liceum
ogélniak
11. obyvak living room salon salon
1. fotl camera appareil gphoto) aparat
caméra kamera
flashlight lampe de poche latarka
13. baterka battery batterie bateria
torch (lampe) torche akumulator
mail mail mail
14. mail email email email
courriel

TABLE 7. Translation equivalents for other spoken expressions, based on the Treq tool

The results in Table 7 demonstrate that the lexemes bardk, kilo, and prachy have both
formal and informal translation equivalents. Bardk, in addition to its formal transla-
tions house, maison, and dom (see Example 8), is also translated into French and Pol-
ish as barrack. The lexeme kilo has the same spoken equivalent across all languages,
with a formal variant that highlights cultural differences: pound and livres for English
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and French, and kilogram for Polish. For prachy, the formal equivalent money (Iargent,
pienigdz) is the most frequent in all three languages. However, other translations of
this lexeme reflect the spoken register (cash, fric, kasa).

(8) cs Libi se mi vas barak.
EN Ilike your house.
FR Jaime votre maison.
pL Podoba mi sie pana dom.

The next two lexemes, flaska, gympl, illustrate cases where all three languages have
a standard equivalent, while Polish has an additional typical spoken variant. Unfor-
tunately, the parallel corpus data do not provide any typical spoken expressions for
flaska, gymplin English and French. This absence does not imply that such equivalents
do not exist, but rather that they were not captured in the data. For the lexeme kafe,
spoken expressions were noted but were rare. Thus, Example (9) presents the lexeme
kafe with spoken equivalents in English and Polish: joe (typically used in American
English) and kawka. The French example includes jus (‘juice’), but the corpus evidence
attests a more frequent spoken variant kawa.

(9) cs A, toje jiny kafe.
EN Ab, that’s good joe.
FR (Ca, clestdu jus.
pL Dobrakawka.

No data were found on typical spoken equivalents for the lexemes polivka and obyvdk.
This absence may be attributed to their characteristics specific to the Czech spoken
register: the process of narrowing é into f (e.g., polévka — polivka) and univerbation
(e.g., obyvaci pokoj — obyvak).

The case of the lexemes krdm and baterka is interesting because they have dual
meanings, which affects their translations. Krdm can denote a place where one can
buy something (e.g., shop, store, boutique, magasin, sklep) or refer to an unneeded item
of little value (with informal variants such as truc, grat, and neutral variants like
thing, rzecz). In contrast, baterka primarily means a battery or a torch (a flashlight in
American English).

The next example is the lexeme furt, which has standard equivalents in English
and French, while in Polish, ciggle was found, which tends to be more of a spoken
expression, as illustrated in Example (10).

(10) cs Jse$ furt na vejsce?
EN Are you still at the university?
FR Toujours a I'université ?
pL Ciagle jeste$ na uniwersytecie?

The lexeme sranda can be translated as an adjective into all examined languages (e.g.,
funny, dréle, zabawny). In English and Polish, it also has verbal (e.g., to kid, zartowa¢)
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and nominal counterparts (e.g., fun, jaja). In Polish, the nominal translation is actu-
ally the phrase robi¢ sobie jaja, which corresponds to the Czech phrase délat si srandu,
asillustrated in Example (11).

(11) cs Dé&l4s si srandu?
EN Youkidding?
FR Quoi? T'es drdle.
PL Jaja sobie robisz?

The final two examples involve the lexemes fotdk and mail, the standard Czech terms
are fotoapardt and e-mail. The most frequent translation equivalents in French and
Polish are informal one-word variants appareil and aparat, respectively, which are
shortened forms of appareil photo and aparat fotograficzny. In the spoken register, the
context often makes it clear that appareil and aparat refer to a camera. For English,
the equivalent camera can denote either a photo or video camera. The French equiva-
lent caméra and Polish kamera specifically refer to video cameras. Regarding mail, the
most frequent equivalent across all examined languages is mail, with email as second-
ary option. In French, the domestic variant curriel is also used.

3.2.2 DISCOURSE MARKERS

Finally, a list was compiled of the most frequent translation equivalents for the cat-
egory of DM represented by the following lexemes: myslet, vid, hele, normdlné, jakoze,
j6, coZe, hej, vyloZené, kdyZtak, holt, schvdlné, viceméné (Table 8).

Thinking verbs are significantly prevalent in spoken language, playing a crucial
role in expressing opinions and inquiring about others’ views. The translation equi-
valents of the verb myslet in English, French, and Polish also represent verbs of thin-
king. Example (12) demonstrates the most frequent equivalents: to think in English,
penser in French, and mysle¢ in Polish. This verb often appears in its pragmatic func-
tion as a DM in various forms, such as myslim (or myslim, myslis), indicating its role in
conveying one’s thoughts or seeking others’ opinions.

(12) cs Toje ptirozené to misto, kde si myslim, Ze bys mi mél prestat fikat
detaily.
EN That's a natural place, I think, to stop giving me details.
FR Je pense que ce serait bien d’'arréter de me raconter tout.
pL Tonormalne, mysle, ze wystarczy mi tych szczegdtéw.

Vid is a DM used by speakers to draw attention or to seek approval, whether verbal or
non-verbal. In English and French, informal equivalents such as right, huh and hein,
non are used. For Polish, while the most frequent equivalent prawda is a standard
variant, the informal co aligns better with the spoken register. This is illustrated in
Example (13), where right, hein, and co are shown to be the most appropriate transla-
tions to maintain the spoken quality of the original Czech expression.
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No. Discourse markers English Translation French Translation : Polish Translation
1. myslet to think penser mysleé
to mean croire sadzié¢
to guess réfléchir mie¢ na mysli
2. vid right hein prawda
huh non co
pas vrai tak
3. hele to look regarder hej
hey écouter (po)stuchaé¢
to listen hé patrzeé
4. normalné normally normalement normalnie
normal normal zwykle
usually habitude ZazZwyczaj
5. jakoZe like comme jakby
6.:j6 yeah ouais tak
taa(a)
7.icoze what quoi co
8.  hej hey hé hej
yo hey hey
yeah salut czesé
9. vyloZené strictly absolument szczegblnie
10.  kdyztak if - w razie czego
just jakby co
11. holt just - -
12. : schvélné on purpose expres celowo
13.  viceméneé more or less plus ou moins mniej wiecej

TABLE 8. Translation equivalents for DM, based on the Treq tool

(13) cs Se$ dost slavnej, vid?
EN Hey, youre pretty famous, right?
FR T'es célébre, toi, hein ?
PL Jeste$ do$¢ znany, co?

The lexemes hele and hej are primarily used to draw attention, often at the beginning
of an utterance. Hele is commonly translated as an imperative in the three examined
languages: look, regarde, (po)stuchaj. In contrast, hej is more accurately translated as
hey, hé, or hej, which align better with the spoken register. Example (14) demonstrates
the most suitable translation equivalents for the lexeme hele.

(14) cs
EN
FR
PL

Hele, néco ti feknu.
Look, I've got some news for you.
Regardez, j’ai des nouvelles pour vous.
Stuchaj, mam dla ciebie wiadomo$¢.

OPEN
ACCESS
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The lexeme normdlné has three equivalents in each language, but the most common
translations are normally, normalement, normalnie. These equivalents correspond
closely with each other, as illustrated in Example (15).

(15) cs Onby pro mé normalné nehnul ani prstem.
EN You know, and normally he wouldn't lift a finger to do anything for me.
FR Normalement, il ne léverait pas le petit doigt pour moi.
pL Normalnie on nie kiwnaltby nawet palcem.

The lexemes jakoZe, coZe, vylozené, schvdlné, and viceméné each have only one transla-
tion equivalent in English, French, and Polish. While these expressions often do not
add significant content to a conversation, they are characteristic of spoken language.
They provide speakers with additional time to organize their thoughts and structure
their utterances.

The lexeme jé is a particularly interesting case. It translates into familiar variants
such as yeah in English, and ouais in French. However, in Polish, the most frequent
equivalent is the standard tak, with taa being a more familiar variant that aligns with
the spoken register.

The last two lexemes, kdyZtak and holt, are quite specific to Czech. While finding
an equivalent for these lexemes in English (such as just) is relatively straightforward,
itis more challenging to identify suitable translations in French and Polish. No direct
translations were found for kdyZtak and holt in French. For Polish, however, a trans-
lation equivalent for kdy?tak has been identified, as shown in Example (16). These
observations underscore the difficulty in finding precise counterparts for certain
Czech discourse markers in other languages, particularly in the case of less directly
translatable terms.

(16) cs Kdyztak budu mluvit j4.
pL W razie czego, ja sie tym zajme.

3.3 SUMMARY

The analysis of subtitle material has indicated a few relevant approaches to work-
ing with quasi-spoken parallel data. First, the corpus data have provided a relevant
source of typical translation equivalents for spoken language. Thanks to the wide
variety of subtitle material in Czech, English, French, and Polish, the most frequent
equivalents reflect not only accurate translations but also a suitable register. This in-
formation is crucial for learners of Czech who want to improve their speaking skills
and fluency.

Second, the results of the analysis have revealed that Polish, in comparison with
English and French, more often opts for familiar variants. This shows that Polish
and Czech have more in common not only because of their genetic similarities but
also because of their similar tendency to use familiar terms rather than official
ones.

Third, a user of parallel corpora should be aware that the highest frequency may
not always indicate a translation equivalent suitable for a particular situation (in this
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case, the spoken register). Sometimes it is necessary to analyse the context to decide
if a given equivalent meets our requirements; for example, in the case of the lexeme
prachy, more appropriate equivalents appeared in the second position.

Fourth, in some cases, it is not possible to find any translation equivalent. There
could be two reasons for this. Sometimes it is a question of data availability; too little
data cannot provide enough translation examples to identify any equivalent. In other
cases, it is a matter of language resources, which may be lacking in the target lan-
guage, as in the example of the lexeme holt, for which no single reference in French
or Polish was found.

The analysis of subtitle collections is crucial in language learning and teaching.
These results should be taken into account when considering the implementation
of corpus methods in teaching conversational skills in the Czech language. It is
feasible to build on the identified spoken expressions and DM to prepare suitable
exercises that enrich learners’ knowledge of spoken Czech. Furthermore, the ana-
lysis of translation equivalents provides examples in the learners’ native language
or a well-known second language, offering essential information for understand-
ing the Czech spoken register. The issues covered in this research should be incor-
porated into activities that may help learners master typical spoken expressions.
Thus, the following section focuses on the introduction of concrete corpus-based
exercises.

4 CORPUS CLASSROOM EXERCISES®

This section presents ideas for corpus-based classroom activities designed to enhance
conversational skills of advanced learners of Czech. The first two exercises centre
around spoken expressions described in Table 1, while the third exercise focuses on
discourse marker vocabulary presented in Table 2. All exercises are tailored for ad-
vanced learners at a proficiency level of C1 or higher.

The first task involves material from the subtitle subcorpus of InterCorp release 12
(Rosen, Vaviin, & Zasina, 2019b). The objective is to introduce new spoken vocabulary
to learners, requiring them to replace underlined expressions with formal or neu-
tral equivalents familiar from their prior education at lower levels. All sentences are
drawn from the subtitle subcorpus, which emulates spoken Czech. Subsequently, to
practise these new expressions, learners collaborate in pairs to prepare a dialogue.
They then perform these roles in front of the class, with the teacher providing as-
sistance and correcting any mispronunciations after the learners’ presentation. This
exercise serves to acquaint learners with the topic of spoken expressions.

6 The corpus-based exercises presented here were published in a workbook (Zasina, 2023,
p. 86-87).
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Exercise 1. Podivejte se na niZe uvedené véty ze subkorpusu filmovych titulkd kor-
pusu InterCorp vi2. Nahradte potrZzené mluvené varianty vyrazi jejich formalnimi
nebo neutrdlnimi ekvivalenty nachazejicimi se v ramecku. Nésledné s partnerem
zkuste vytvorit dialog s pouZitim téchto mluvenych vyraza.

porad, dim, dité, mama, kilogram, kava, legrace, tata, sestra, Zena, bratr, polévka

1. Furt to jesté boli. 2. V tak velkém bardku jsem jesté nebyl. 3. M4 tu décko, mame byt
potichu. 4. Mamka nem4 rdda rtZzovou. 5. Zhubla jsem o 2 kila. 6. MoZn4 se stavim
vecer na kafe. 7. Tohle uz nenf Zadn4 sranda! 8. Podivejte, co mi tatka koupil k pro-
moci. 9. Jse$ ta nejlepsi ségra, kterou mam. 10. Ta Zenska mi bude tolik chybét. 11. Tvij

bracha na tebe moc tla¢i. 12. Pfinesl jsem vdm trochu ¢insky polivky.

The second task underscores the discernible distinctions between written and spo-
ken language, with the objective of elucidating a clear contrast to foster learners’
awareness of employing appropriate vocabulary in specific contexts. This exercise
utilizes sentence examples representing typical spoken utterances from the ORTO-
FON v1 spoken corpus (Koptivova et al., 2017) and typical written utterances from the
SYN2o015 written corpus (Kfen et al., 2015). Consequently, each sentence serves as an
authentic illustration of real natural language usage.

Learners engage with word pairs, requiring them to choose between spoken and
neutral/formal expressions to fill gaps based on contextual cues and characteristic
features of text style that denote a particular register. Through this task, learners
have the opportunity to enhance their ability to recognize the distinctive features of
spoken and written styles.

Exercise 2. Kterd varianta je vhodnd pro psany a kterd pro mluveny styl? Doplrite
spravny vyraz podle charakteristickych vlastnosti stylu textu.

legrace x sranda

Zitra si moznd uziji ...............
No vidis, to je pfesné vono, Ze si z néj délaj lidi ...............
ObCas, ale spis si ze mé lidé délaji ............. nebo pokrikuji Oto.

penize x prachy

Tamjdevo ............. a lidi... se ted nechtéj ucit novejm vécem.
Cdst ....ccu..... ziskanych prodejem slozila pred odjezdem u fardre.
Stat nemusel vypldcet ............ , které tak jako tak nemeél.

kamarad x kdmos

Slyselas to vod jednoho ............ , ze to Fikal, a ted'jsem to Cetla i v kniZce.

TH eeeeenen. ho stdle tise pozorovali.

Tak tenjeho ............. to je né&jakej nékolikandsobnej Zeleznej muz v Cechdch.
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fotoaparat x fotdk

Budete-lisi ............ vybirat v obchodé, nezapomerite si vyzkouset prdavé video.

Meé to hrozné nebavilo fotit... navic mi prislo Ze ten ............ jenéjakej Spatnej.

Ve vybavé nechybi sMpx ............ , A-GPS nebo digitdlni kompas.

policisté x policajti

Kdyz.............. nehodu vysetrovali, nékdo je nasméroval pravé na domnélého pachatele.
Prosté zavoldm.............. a nechdm si to prosté zaplatit od silnic, Ze?

Atak se prej na sebe tak i ............. podivali a teprv pak jakoze rychle naskocili do auta.

The third exercise is centred on an authentic dialogue extracted from the ORTOFON
corpus (Koptivova et al., 2017), featuring a substantial use of DM. Initially, learners
have the opportunity to immerse themselves in a genuine conversation and identify
DM based on a provided list in the included box. The dialogue can be read indepen-
dently by learners or read aloud in the classroom by selected students. Following the
reading, learners are allotted time for text analysis.

Subsequently, the task involves contemplating the function of DM within the
text. Learners collaborate in pairs to discuss their findings before engaging in an
open class discussion to share individual insights. In the third phase, learners are
tasked with applying the information acquired in practical terms. They work in pairs
to prepare a dialogue, specifically utilizing DM not present in the provided example
dialogue. Learners may seek assistance from the teacher or consult corpus data to
explore additional instances of DM usage. Finally, they present their dialogues to
their classmates.

Exercise 3. Pre¢téte si pasdZ neformalni konverzace z korpusu ORTOFON a pokuste
se na zdkladé niZze uvedené tabulky oznadit diskurzni markery v dialogu. Jakou plni
roli v textu? Spole¢né s partnerem pripravte dialog s pouzitim dalsich diskurznich
markerd, jez se v dialogu neobjevily.

myslet, vid, hele, normalné, jakoze, j6/jo, coZe, hej,
vyloZeng, kdyztak, holt, schvilné, viceméné

Martina: (...) To se mi stalo o prdzdnindch, e jsem si otevrela, Ze jsem néjaké téma nasla
a zajimalo mé... Tak jsem to oteviela, Mladou frontu i Prdvo, a méli tiplné kompletné
stejny cldanek...

Veronika: Jako tiplné doslova?

Martina: ... jenom méli jinou fotku... hmm

Veronika: Ty jo!

Martina: JakoZe no doslova jakoZe... nékteré ty pasdze byly fakt doslovné... nékteré byly
jakoZe malinko jiné, ale jakoZe fakt se to lisilo viceméné v obrdzku.

Veronika: Ty jo!
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Martina: TakZe to by bylo fakt jako docela drsné, protoze jd jsem Cetla nejprve Mladou
frontu. A pak jsem si ¥ikala, tak jako zkusim se jesté podivat teba do tych jakoZe do Hos-
poddrek a do Prdva a... normdlné to na mé vyjelo to samé.

Veronika: Jo, jo, jo, jo.

Martina: A ted’ka clovék fekne, ty jo, viak jsem to pred chvili cetla toto... jako hmm.

Veronika: Tak to je zvldstni jako.

Martina: Ale je to zajimavé délat to o tom kraji.

Veronika: Jd mdm strasnou Zizeri normdlné... po tom... vystupu tam.

Martina: Jd jsem myslela, Ze po vikendu.

Veronika: To ne, to méla Renca uz véera.

Martina: To méla Renca.

Veronika: Jak ona furt pila a pila a jd ¥ikdm, ty jo, to mds jesté z té soboty urcité a ona:
myslis?

Martina: Vsak jd jsem ji to taky fikala, jd jsem si tam délala Stdvu v kuchyni... a ona fikala
jd jsem méla stra$nou Zizeri, véera jd jsem vypila béhem rdna dva litry (...)

The proposed exercises can be modified by each teacher to adapt them to the needs
of learners. The exercises are also suitable as an introduction to the topic of spoken
Czech or as revision material. The corpus evidence included in all three exercises
provides clear information about the differences between spoken and written lan-

guage.

5 CONCLUSION

Bearing in mind the complex situation of the Czech language bordering on diglos-
sia, this research attempts to analyse spoken expressions and DM that are crucial in
communication with native speakers and might later be used to teach speaking skills
in Czech as a foreign language. The analysis indicates that the subtitle component of
the parallel corpus may be a helpful source for examining translation equivalents
of typical spoken vocabulary. The quasi-spoken parallel data enable the identifica-
tion of relevant equivalents in English, French, and Polish that correspond to the
spoken register as well. This is an especially valuable finding because it is not obvi-
ous to relate parallel data with spoken language, as they normally consist of fiction
and non-fiction. The subtitle collection certainly brings benefits; however, it is nec-
essary to take into account the potential bias that might influence the results. For
instance, the most frequent translation equivalent may not always be appropriate
for spoken language. Therefore, a linguist’s expertise and context analysis are also
required. Furthermore, corpus-based exercises demonstrate how to approach the
teaching features of the spoken register using corpus data. All presented exercises
are comprised of authentic texts representing written, quasi-spoken, and spoken
Czech. They effectively introduce learners to the topic of spoken Czech and pro-
vide clear information regarding differences and vocabulary usage. Moreover, they
compel learners to practise oral production and utilize spoken expressions and dis-
course markers to sound more natural when speaking. Particularly valuable is the
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situational context delivered by corpus instances, allowing learners to familiarize
themselves with appropriate usage.

This research also illustrates that material such as subtitles is essential in a paral-
lel corpus to capture spoken elements in quasi-spoken texts. Therefore, such sources
should be expanded not only by increasing the collection of subtitles but also by in-
cluding film or drama scripts to provide more relevant data for examining interlin-
gual correspondence in spoken language. Despite their weaknesses, subtitles have
certain advantages that are often overlooked by some researchers (Charciarek, 2018,
2019), who cite only a few benefits (such as being a source of idioms for translation
dictionaries) and ignore the usefulness of subtitles in analysing the features of spo-
ken language.

Potential limitations of this study might arise from the analysis of data sourced
from film subtitles. Although film subtitles strive to replicate spoken language, there
isalack of empirical evidence to assess their proximity to real spoken language. Con-
sequently, their authenticity could be questioned. Hence, further research is neces-
sary to gauge the extent of similarity between film subtitles and naturally occurring
spontaneous informal conversations. This could be achieved through a comparative
analysis, utilising a multi-dimensional space where any dataset can be compared
against a model of the Czech language. A similar approach was proposed in previous
studies that compared web-crawled and traditional corpora (Cvréek, Komrskovd, et
al., 2020) or elicited texts (Cvréek, Laubeov4, et al., 2020a). By projecting film sub-
titles onto a multi-dimensional model of Czech, their prevalence within both spoken
and non-spoken texts could be revealed.

The study substantially adds to our understanding of spoken expressions and
discourse markers in Czech and their English, French, and Polish equivalents rel-
evant to spoken registers. The results offer valuable contributions to teaching and
learning speaking skills in Czech through corpus-based exercises. It is a first at-
tempt to use corpus methods for familiarizing learners with spoken language using
authentic Czech texts. This approach potentially shapes the further development
of teaching methods, which have traditionally relied on prepared texts, and could
considerably enhance the development of learners’ spoken language. Furthermore,
parallel data provide a wide array of translation equivalents; unlike printed dic-
tionaries, they additionally offer contextual examples and rare, occasional trans-
lations that may be suitable only in specific situations. Traditional dictionaries
typically provide the most frequent equivalents and often become outdated. The
research provides a clear explanation of using corpus-based exercises in the class-
room to foster learners’ autonomy in developing fluency and achieving a more na-
tive-like performance in oral communication. It also contributes to previous stu-
dies conducted on the English language (Boulton, 2009; Huang, 2019; Sahin Kizil
& Savran, 2018) that do not use parallel corpora to identify translation equivalents
in the learners’ native languages, a crucial aspect for comprehending structures in
a foreign language.
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